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ANALYSIS OF BOOKS BY COACHES ABOUT COACHING
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Abstract
Communication behaviors of coaches are critical in motivating athletes atichgra climate of
success. Coaches learn their techniques from a variety of sources—snedbaation, and
lessons learned from other coaches. For this study, university coachesiweyed to
determine five books written by successful coaclis: Smart Take from the StrofRgte
Carril), Sacred HoopgPhil Jackson),.eading with the HeartMike Krzyzewski),Reach for the
Summit(Pat Summitt) andhey Call Me CoacliJohn Wooden). Using grounded theory, the
researcher analyzed these texts and discovered discernible catefgoo@snuinication
techniques deemed significant to the process of successful coaching. Forghérie suggested
that these techniques can be used by teachers, managers, and leaders outsitideaiidlaeena.

Key words: Coaching communication, Coaching behaviors, Leadership behaviorte Athle
motivation
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Communication Strategies of Successful Coaches: A Content Analysis of BoGkabhes
about Coaching

Communication plays a critical role in the athletic setting. Wang and Rg13@7)
assert that the ability to communicate effectively is an essentiahskecoming a successful
coach. Coaches strive to motivate the athletes they work with and provide tlnetihewit
necessary tools to train effectively and improve performance. One coachluogsidity is to
help athletes realize their full potential. To achieve their full potentlaktas must be able to
maintain a high level of motivation over a long period of time, including praatite a
competition. However, motivation is multifaceted, and has challenged coacideweels and in
all sports. Learning how to motivate athletes requires that coaches detetpprsonal
relationship with their players that foster growth and development. Effexia@hing
communication and leadership behaviors can greatly enhance the learnirsg fooeghletes.

In the realm of communication research, coaching communication and leadership
behaviors have come under increased study. This thesis presents both evidencedatel anec
The literature review consists of scholarly findings of motivation in coadmdghe
development of successful athletes. In addition to coaching communicatiorcing seany
prominent coaches have published books on coaching, classifying and explaining their own
communication methods and leadership behaviors. While successful coaches areralitienl h
for successful win-loss records and championships, at the heart of theilssadbes coaching
philosophy. This thesis proposes to perform a constant comparative contesisasfghppular
autobiographical books written by coaches on their coaching philosophy.

Pete Carril, Phil Jackson, Mike Krzyzewski, Pat Summitt and John Wooden are

legendary coaches whose coaching successes are unparalleled. Tobeesdhuse grounded
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theory to provide a comprehensive assessment of the communication techniquatedi st
the coaches in their books, and ultimately set forth a framework for sudaessthing
communication. The communication techniques used by the five coaches ard deeomdy
significant to the coaching process, but are relevant to leaders in margnemsmts.

Rationale

Research into coaching has experienced significant growth in the lasar@5amd has
shown that the coach plays an important role in the creation of a motivationakqliheatsgaard
& Roberts, 2002). Effective and efficient communication is a central part of onstssful
individual and team performances. The importance of communication in coaching cou&d be du
to the fact that communication is often poorly understood and seldom carried out (&helley
Sherman, 1997). When the coach fosters a positive coach-athlete relationdlbips ifca
effective and efficient communication to take place. Coach-athldtegtisnal communication
research is worthwhile because of the important role coaches play in thepteset of
successful athletes.

Coaching communication research overwhelmingly suggests that in thecatbtétig
the relationship between coach and athlete is similar to that of teacheéudet $Turman,
2003b). With record numbers of students participating in athletics in high school (Nationa
Federation of State High School Athletic Associations, 2006) and at the collegéNatrehal
Collegiate Athletic Association, 2002), the relationships athletes develbgheit coaches are
becoming increasingly influential. In order to ensure optimal learningthdetes, it is essential
that coaches understand how to efficiently and effectively communicdtathietes, making

this area of research paramount to the coaching profession (Turman, 2003b). A catysig an
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of autobiographical books written by successful coaches will further defirgpiétiges of
successful coaches. The authoring coaches have excellent coacbrdg eex are recognized
by peers as exemplary coaches, therefore it is assumed they have neach wther coaches.
De Marco and McCullick (1997) confirm, “legendary coaches guide our undergafdine
development and application of the skills, knowledge, and perspectives emblematiaiof supe
coaching” (p. 37). The researcher will establish common themes in the booksdaaitiple
previous research findings, to suggest qualities of successful coaching phessafxhiotivation
aimed at assisting coaches in coach-athlete communication.

Literature Review Overview

The following literature review encompasses the broad range of existisging
communication research. The review of the literature illustrates thelewity of the coach-
athlete relationship and the proximity between communication and motivation in #tgcathl
setting. The themes of coaching communication and leadership behavior founadsetreher
in the scholarly research presented are motivation, coachingatytei@atic versus democratic),
the role of the coach as teacher (instruction) and praise. Research sloaek ean positively
or negatively impact the motivational climate for athletes with both varxhhonverbal
communication (Kassing & Infante, 1999; Turman & Schrodt, 2004; Weinstein, Smith &
Weisenthal, 1995). Additionally, observational studies of prominent coaches code specif
phrases and actions utilized by each coach that supplement the content anédysiegeén this

study.
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Literature Review

Turman (2003b) argues that although there has been a great deal of instructional
communication research, it has focused almost entirely on the classrooy, $aiting to
acknowledge the similar interaction that occurs between coaches anesatinkbe athletic
context. Many researchers have examined leadership in a variety of envirgnmauating
organizations (Allen & Tompkins, 1996; Hackman, Ellis, Johnson, & Staley, 1999; Hackman &
Johnson, 2000; Husband, 1985), small groups (Barge & Keyton, 1994; Cruz, Henningsen, &
Smith, 1999), and classrooms (Kearney, Plax, Richmond, & McCroskey, 1984; Roach, 1995);
however, research into coaching behavior has only emerged in the last 28gvk1as/the
coaching profession has gained recognition (Kahan, 1999; Turman, 2001).

Turman and Schrodt (2004) state that equating success (i.e. winning) with goachin
effectiveness de-emphasizes the importance of the learning environmérgscoggate for
athletes. They argue that a coach’s sole responsibility is not to guaesrteand individual
success for their athletes, but more generally to provide learning expsti®uberts (1984)
disputes the current emphasis on competition within the sport environment, arguiit)letats
offer athletes the opportunity to learn life skills, including “responsyhitionformity,
subordination of the self to the greater good...effort, persistence, and delayficiagia” (p.

251). Pensgaard and Roberts (2002) differentiate between a performance cloreate a
motivational climate. In a performance climate, the coach placing phasis on “winning” and
an accomplishment results in ego involvement. In contrast, a motivational dlonases on
“learning and mastery of skills,” in which individuals are more likely to bk tavolved. The

authors suggest that as the level of involvement increases, it is increasipghyaint for the
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coach to assist in creating a balanced performance and motivational ¢Peasgaard &
Roberts, 2002). Similarly, Joy (2008) defines integral coaching as an approaekchong that
encompasses all aspects of training: optimizing the individual’'s perfoerazamtpersonal
development. An emphasis on both performance and growth results in a movement of the
consciousness from “me” to “we” to “us” to “all of us” (Joy, 2008).

Hanin (1992) uses the Performance-Anxiety-Context-Enhancement (PACE) model to

show the influential role of communication in successful performance and thd statés of
individuals and teams. The PACE model suggests four components of sport psychology, and

shows the relationship between them.

Performance
A
\ Enhancement
. < A\ 4 9 . .
Anxiety < » Communication

Figure 1. Performance-Anxiety-
Context-Enhancement
(PACE) model

Hanin (1992) breaks down the communication process into external (communicative behavior)
and internal (cognitive, affective, and motivational) aspects. The support andtiost coaches
provide to athletes considerably affects the motivational climate creaed€hr, Gilbert &

Hamel, 2003; Rocca, Martin & Toal&998; Smith & Smoll, 1990; Turman, 2001; Turman &
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Schrodt, 2004; Zhang & Jensen, 1997). Coaches use a number of motivational strategies,
including direct positive reinforcement, verbally challenging behavior (as egpgosharacter)
and physically challenging athletes (Hansen et al., 2003). Athletes agpi@ference for
positive, immediate, encouraging and evaluative feedback that is reinforcingwaarding and
demonstrates social support (Sinclair & Vealey, 1989; Smith & Smoll, 1990). Howlese
degree to which coaches successfully do this varies. According to Shelley amdus(E997),
frequent coach-athlete communication will help to develop an effective rfegans
communicating, and reduce the occurrence of misunderstandings.

Hansen et al. (2003) situate motivation as one of the key elements in the fieldhohgoac
communication. Motivation is defined as “personality factors, social vagabhd/or cognitions
that are assumed to come into play when a person undertakes a task at which & or she i
evaluated, enters into competition with others, or attempts to attain somediainelecellence”
(Roberts, 1993, p. 406). It can be further separated into three main types: intxinisisice and
amotivation. Intrinsic motivation is described as participating in theiggctor the pleasure and
satisfaction the activity itself provides (Amorose & Anderson-Butcher, 200@);the inner
desire to make things happen” (Black & Weiss, 1992, p. 309). The opposite of intrinsic,
amotivation shows a lack of motivation and reason to participate (Hansen et al. SX0@&¢d
between the two, extrinsic motivation involves participation in the activitynasaams to an end
or some external incentive (Hansen et al., 2003).

However, not all athletes are similarly motivated, and coaches employsinatggies to
motivate athletes (Hansen et al., 2003). Motivation to perform has been shown tcteel dfje

coaching behaviors, including error feedback and positive and negative verbal fegtiressn
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et al., 2003). When defining motivation, coaches generally connect eftbrinetivation, and
effort is something within the athlete’s control. Therefore, coaches efjgect athletes to be
self-motivated to succeed. Coaches however, have noted that their own motiyieneduld
impact their effectiveness as a motivator (Hansen et al., 2003). It is anpfot coaches get to
know each individual athlete to better understand their goals and what makes khtem tic
provide effective motivation.

Athletes must be intrinsically motivated to consistently pursue excellboeever, the
coach has been identified as playing an important role in the motivation oéati&hough
athletes are expected to be driven by an “inner desire,” the coach caatedtivathletes’
motivation through coaching behaviors and leadership styles. The way in whitfscoac
structure practices, their decision making style and quantity and quadity tdedback they
provide to their athletes are behaviors that have significant implications on tooti{Amorose
& Anderson-Butcher, 2007).

A number of theory-based studies have emerged to better explain athletic behaviors,
shedding light upon how the coach can influence athlete motivation. Self-detgéamitheory
(SDT) argues that basis for participation and exertion in an activity ceastégorized along a
continuum of self-determination (Deci & Ryan, 1985; Ryan & Deci, 2000; Ryan & P@@R).
Amorose and Anderson-Butcher (2007) investigated motivation in relation to setfoetgon
theory, finding that “the more the athletes felt competent, autonomous, and saetsedhess,
the more their reasons for participating were self-determined in napur@sg).

Harter’s (1978, 1981) competence motivation theory stresses that individuals who

perceive themselves as competent in an activity are more likely tonsaisthenjoy their
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involvement in that activity. A key component of Harter’s (1978, 1981) theory is the indleénc
others on perceived confidence, affect and motivation. A number of studies have shown that
athlete perceptions of their coaches’ styles and behaviors are stroatgy itel motivational
factors (Chelladurai, 1984; Horn, 1987; Smoll & Smith, 1989; Weiss & Friedrichs, 198GeWest
& Weiss, 1991). Black and Weiss’s (1992) study also provides support for Harter'stenoge
motivation theory and extends previous coaching behavior research. They found that among
competitive age-group swimmers, frequent praise, information and encouragemiarglposi
influenced perceptions of ability, positive affect and motivation.

In support of previous research demonstrating the importance of identifying the
determinants of athletes’ motivation to coaches’ development and implementagitectie
motivational strategies, Kipp and Amorose (2008) examined how athletes’ ofi¢hes
motivational climate created by their coaches serve as determinatiitetési sport motivation.
Researchers proposed that the motivational climate participants expdneogld influence
their perceptions of competence, autonomy and relatedness, which would subseqliggnigeinf
their motivational orientation. The study revealed that a task-involving envirdrwas
favorably associated with self-determined motivation. Kipp and Amorose (2008) sdjtied
coaches employ tactics that emphasize the importance of effort, gparmdnmprovement. They
acknowledged that while this may seem contradictory to the “win at no costtiattften
expected of—or perceived by—coaches, “if coaches help athletes focus ocockesf self-
improvement, they should reap the benefits associated with a self-deternoineation” (p.

126). The authors advise coaches to foster athletes’ self-determined rontigatiaximize

performance and success. In Giacobbi, Roper, Whitney and Butryn’s (2002) ieaciews,
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one interviewee noted, “I think that’s part of being a good teacher and a good coachndst to f
out what is the best button to push to get the best results” (p. 173). A successful cdaeh will
able to determine how to communicate with each athlete to get the most out dilétat at
Coaches must motivate athletes, deal with conflicts among players on theiatehprovide
instruction, (Haselwood, Joyner, Burke, Geyerman, Czech, Munskay & Zwald, 20089, taki
into consideration the differing personalities of individuals and the level of cdrapdtie. elite
vs. college vs. high school vs. youth athletics).

Critical to the communication process is the way in which messages areclexding

the timing, amount and content of message (Shelley & Sherman, 1997). Shelley amanSher
(1997) stress the importance of a coach’s active listening skills. Actignifigtrequires a
commitment on the coaches’ part to put in the time and effort necessary to understand wha
athletes might be thinking and feeling and how they view their role on the tearioAaldly,
the coach must put aside his or her own biases prejudices and judgments when listéaeng. Ac
listening includes empathizing, clarifying, and summarizing. Shelleyshedman (1997) define
an emphatic coach as one who attempts to “grasp and understand an athlete’s esveniénc
maintaining their own unique perspective” (p. 112). The authors encourage coaches to
adequately clarify statements and summarize their own thoughts and faelondsr to foster an
open environment with mutual respect. In accordance with research findihgthtates prefer a
democratic coaching style over an autocratic style, Shelley and Sher@8an ¢iate that by
listening actively, a coach makes an athlete feel as though “one has input, @avsaeething
meaningful to offer” (p. 113) often leading to a greater appreciation for the codobudgth

Shelley and Sherman (1997) feel that active listening is an important compongctexfssul
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coaching communication, they also note that at its core, coaching is teanthimgtauctions,
making the method by which messages are sent as important as the way in whaech they
received. Coaches are responsible for how, when, and where they decide to corerthaiicat
messages (Shelley & Sherman, 1997).

Giacobbi et al. (2002) conducted a qualitative interview study of 10 NCAA Divisi
coaches in order to better elaborate on the necessary components of succes$sfuhdetef
athletes. The six major higher order themes derived from the interview datipchesetal
considerations, motivation/competitiveness, coachability, the coaches’ ird|ubrdeams’
influence, and miscellaneous contextual influences. The findings showed that ciacrgsg
levels view loving to play the game, having a positive attitude and coachabitityy. most
important determinants of athletic success. One of the most revealimyestetenade by a
coach commented on the role the coach-athlete relationship plays in the cogabfedoii
athlete: “coachability depends a lot on the coach. If players don’'t respeotitie then the
message isn’t going to be well-received” (p. 170).

In an overview of instructional communication research, Sprauge (2002) urged scholars
of communication research to broaden the context of instructional communicatioehresea
beyond the traditional classroom setting. Sprauge (2002) provided a fundamentabdefini
education: “someone (teacher) teaches something (content/attitude$tslsbmeone else
(learner)” (p. 342). Coaching is a form of teaching. It embodies many of the fundament
elements of teaching (De Marco & McCullick, 1999; Turman & Schrodt, 2004). Coaebdgo
instruct athletes on correct technique and communicate with their athletdsviate a learning

environment to help ensure positive learning results.
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There has been significant research into teachers’ use of humor in the classroom
focusing on teacher effectiveness, teacher evaluations, perceived tsanpetency and student
learning outcomes (Bryant, Cominsky, Crane & Zillmat®80; Gorham & Christophel, 1990;
Gruner, 1966, 1967; Hauck & Thomas, 1972; Kaplan & Pascoe, 1977; Tamborini & Zillmann,
1981; Terry & Woods, 1975). Overall, the use of humor by instructors in the classroominesults
a positive outcome for the teacher and student. The relationship between caachiegching
suggests that if humor is effective in the classroom setting, it will alsffdxive in an athletic
setting. In a 1995 study, Burke, Peterson and Nix examined the relationship betweeardimor
coaching. The authors affirmed that if humor helps with increased athletsstraad
receptivity, and the coach is viewed as being more approachable, humor would play éemimpor
role in coaching. The data from the study suggested that humor does play a roktes’athl
perceptions of their coaches' abilities and the liking of their coaches. The authgested that
perhaps sport psychologists should incorporate humor when working with athletedl,as w
promote its use with and among coaches. Specifically, the study noted that hunt@ anay
needed in athletics to alleviate the stresses that sometimes come utite@ad competition
(Burkeet al, 1995).

One of the main components of coaching communication research is the Leadership
Scale for Sport (LSS) developed by Chelladurai and Saleh (1980). The three components of th
LSS are athlete preferences, athlete perceptions and coach self-pasc€ftrman, 2003b).
Loughead and Hardy (2005) describe the LSS as representing fivesasdeater behavior in

sport: training and instruction, democratic behavior, autocratic behavior, socialtsapgor
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positive feedback. Zhang and Jensen (1997) introduce a sixth behavior of leadership, situation
consideration, to the Revised Leadership Scale for Sport (RLSS).

The LSS has provided a framework for studying sport leadership; howeveratbere
number of other instruments that incorporate additional aspects of coaching behavior. The
Coaching Behavior Assessment System (CBAS) (Myers, Feltz, Maief &\Reckase, 2006)
and the Coaching Behavior Recording Form (CBRF) (Bloom, Crumpton & Anderson, 1999) are
two behavior observation scales for observing coaches. These two scales haa allow
researchers to systematically code coaching behaviors acrossrditfeaching levels to
determine prevalent coaching behaviors.

Observational studies have provided further research into coaching behaviors and
motivational methods by classifying the actions of coaches in practtteompetition settings.

In one of the most cited case studies of a highly successful coach, Tharp amoré4l1976)
developed a 10-category system to observe the behavior of UCLA basketblallohac

Wooden. During 15 practice sessions over the course of the 1975-76 season, Tharp and
Gallimore (1976) analytically observed and recorded Wooden’s coaching behavithre. Of

2,326 feedback statements coded, varstuctionrepresented the most frequent coaching
behavior demonstrated by Coach Wooden (50%). The next most frequently observed behaviors
includedhustle(12.7%),praise(6.9%) andscold/reproofg6.6%).

Looking back on their 1976 study, Gallimore and Tharp (2004) regretted not further
investigating the intention and motivation behind Coach Wooden’s statements, adiméting t
while they could note his tone and nature, they could not interpret it. They attribgtéal tte

“objectivity’ zeitgeistof the 1970s,” and that they simply did not have the nerve to further
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impose on Coach Wooden by asking for an interview. Re-examining the original study,
Gallimore and Tharp (2004) apply published accounts of Wooden, his players and their own
correspondences with him to better understand his teaching methods. In addition & being
teacher, Wooden was a student. From correspondence with a player, researcteetsHat
“besides library searching and reading, he also surveyed and interviewesisfulccoaches and
players in an attempt to distill out effective principles to be adapted intodgeapr at UCLA”
(Gallimore & Tharp, 2004, p. 127).

A number of studies emerged based on Tharp and Gallimore’s (1976) study. Langsdorf
(1979) conducted an observational study of Frank Kush, former football coach at Ariziena Sta
University. Langsdorf’s study coded 36% of Kush’s behaviors imnigteuctioncategory.

Hustle scold/reinstructionandpraisewere the next three highest ranked behaviors. Lacy and
Darst (1985) analyzed the behaviors of 10 winning high school football coaches, finding that
instructionoccurred three times more frequently than any other form of communication.

They used eleven specific coaching behavior categories, modified from Hua@Galiomore

(1976), includinguse of first namepraise scold instruction hustle nonverbal rewargd

nonverbal punishmenpositive modelingnegative modelingnanagemenandother. The
instructioncategory accounted for 42.5% of all behaviors during the season, dominating in such
a way comparable to other observational studies (Becker & Wrisberg, P0@§; & Gallimore,
1976).

Bloom et al. (1999) conducted a similar observational study of Jerry Tarkaraan, he
basketball coach of a Division | program, whose win-loss record at the titine study ranked

him second in most career wins of all Division | basketball coaches. Bloon(E229)
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modified Tharp and Gallimore’s (1976) Coaching Behavior Recording Form to flremesk
downinstructionto include tactical, technical and general instruction, referring to lteas t
Revised Coaching Behavior Recording Form. At the end of the season, Bloom et al. (1999)
conducted exit interviews with Tarkanian and his longest-serving assistaht tmaee if their
perceptions of Tarkanian’s coaching behaviors matched the researchets! Eesth ranked the
top five categories aactical instructionshustle praise/encouragemertechnical instructions
andgeneral instructionsinterestingly, the assistant coach noted that Tarkanian’s instructions
were more tactical in nature during defensive portions of practice, wher@as affensive
portions Tarkanian’s philosophy was to “keep players’ minds free and let them play
instinctively” (Bloom et al., 1999, p. 164). Bloom et al. (1999) found that almost omlesthir
Tarkanian’s behaviors wetactical instruction They attribute this to the fact that coaches at this
level might expect their athletes to already have sound fundamental skilig trey expect
their athletes to work on individual skills outside of team practices. Thus, teaticgsare
spent trying to out smart opponents with tactical aspects of the sport (Bl@mi®99). Bloom
et al. (1999) note that coaches at a higher level may have more time and seg@nd¢bose at
lower levels to focus on tactical strategies. If Tarkanian’s behaviageswet centered on tactical
issues, he verbalized “positivism”’—comments intended to energize, praiseemt phayers’
behavior (Bloom et al., 1999). This differed from Wooden, who rarely used positivacidse
during practices (Tharp & Gallimore, 1976).

More recently, Pat Summitt, women'’s basketball coach at the Univerdignokssee,
became the winningest coach in NCAA Division | history and is the main focus of an

observational study of coaching behaviors (Becker & Wrisberg, 2008). Beuk&Yiasberg
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(2008) classify Coach Summitt as an “exemplar of coaching success” coregar@loach
Wooden, based on the statistics of her coaching career. During six pradioaseser the
course of the 2003-2004 season, Becker and Wrisberg (2008) systematically obseérved a
recorded Summitt’s verbal and nonverbal coaching behaviors. Results revealédfe3t@&6
feedback statements that were coded into 10 different behavioral categbthiesse)those most
frequently exhibited by Coach Summitt wametruction(48%). Of her instructional behaviors,
the majority were concurrent: “as players executed various tasks, shentheguevided them
with technical and tactical information. Doing so allowed players to actidgigiatheir
behaviors and make corrections without interrupting the flow of action” (Beckerigbé/g,
2008, p. 205). Stoll, Lau and Stoeber (2007) differentiate between positive strivingipeisen
and self-critical perfectionism in athletes. Coach Summitt demands tparfdeowever
encouraging her athletes to set high and challenging personal standards feertbenance and
striving for excellence could result in positive affect, according to 8teall. (2007). When
learning a new task, researchers found that perfectionism may enhance pexéoana that the
negative consequences of perfectionism lie in a negative reaction to impagés&toll et al.,
2007).Praise(14.5%) andustle(10.7%) rounded out Summitt’s three most prevalent coaching
behaviors.

The results were compared to those of Tharp and Gallimore’s (1976) study of Wooden.
Instructionaccounted for about half of both Wooden and Summitt’s coaching behaviors, and
results across observational studies of successful coaches demonsthatgihaticcessful
coaches use training amgstructionmore than any other type of coaching behavior (Becker &

Wrisberg, 2008; Bloom et al., 1999; Kahan, 1999; Lacy & Darst, 1985; Segrave & Ciancio,
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1990). Becker and Wrisberg (2008) attribute the importance of instruction to the fatatteas
are making the transition from high school to college, where “players need and efeznqr
receive greater amounts of instruction” (p. 205).

While the percentage of praise in each study may be considered low by somes @fach
athletes at the collegiate level expect athletes to be highly self-tectiaand consequently do
not view motivation as one of their primary coaching roles (Hansen et al. 2008).arta
Gallimore (1976) explain Wooden'’s infrequent use of praise, hypothesizing thatgtayters
who are highly motivated toward specific goals, John Wooden did not need to hand out quick
rewards on the practice court” (p. 78). Additional positive reinforcement is neettred wi
“students less motivated than Wooden'’s players, social rewards may be neasssaentive to
keep them in reach of instructions, modeling, feedback, and other behaviors that do produce
learning” (Tharp & Gallimore, 1976, p. 77).

Wooden asserted that positive coaching behaviors are not necessarily praise, but
instruction (Gallimore & Tharp, 2004). Furthermore, both Wooden and Summitt generally
followed admonishments with instruction (Becker & Wrisberg, 2008). Summitt ¢barss her
coaching style by stressing the importance of positive reinforcemersi@kfy, 1990). In
meeting individually with athletes, Summitt hopes to express the feelingi@aiares about
them and believes in them. Additionally, Summitt builds confidence in practice andtd@ammpe
by not penalizing or providing negative reinforcement in game situationsh@kis1990).
Summitt also utilizes nonverbal communicatispecifically when positively reinforcing
something, because she feels that “eye-to-eye contact tells a pktygothare significant, you

are good, and | believe in you™ (Wrisberg, 1990, p. 182).
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Another of Coach Summitt’s coaching behaviors identified by Becker and V\gisber
(2008) was the high level of intensity she brought to practice sessions to simgkne
environmentHustlestatements were used to reinforce the importance of intensity. Likewise
John Wooden’siustlestatements comprised 12.7% of his practice communication (Tharp &
Gallimore, 1976). One aspect of Wooden’s coaching style observed by Tharp ane@allim
(1976) was that “the practices were tightly organized and conducted with teck-|
precision...the intensity level was kept at a remarkable high level” (123).folesrene factor
critical to the success of these two coaches might be the attention paidit@aentansity in
practice. Coaches and athletes need to become accustomed to communicating wsgler dure
because, “Many times the pressure of time in timeouts, halftime, overtimdgenteract with
coaches’ ability to communicate effectively with their players. Thathy the messages by the
coaches should be clear and short and the players should stay focused, even whenirdady are t
(Athanasios, 2005, p. 255). Haselwood e{2005) found that coaches had stronger perceptions,
compared to the athletes, that their messages were clear, understandaiblat ey had a
good command of the language. Therefore, it is important that coaches clardihtbtes
understand the message they are attempting to relay. Tharp and Gallig®gegharacterized
Coach Wooden’s “teaching utterances” during practice as “short, punctuated, and numerous
There were no lectures, no extended harangues. Although frequent and often ine-apukefir
his utterances were so distinct we could code each one as a separate evardly.beake
longer than 20 seconds” (p. 120). Proficient communication is coveted among coachiss to ass
in the relaying of information, however, Parry (1959) found that 60% of almost 200 coaches

polled do not heavily rely upon pep talks to motivate their teams and feel theyearaied.
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Contrary to previous research (Sinclair & Vealey, 1989), Becker and Wyic@08)
found that Coach Summitt was relatively consistent in the amount of feedback shedtovide
high and low expectancy players. They note this could be attributed to the fact tius ofitise
Tennessee basketball program, all of Summitt’s athletes might be cexlsiigin expectancy.
However, because Summitt rated her players in terms of ability, it might beidedd¢hat some
of Summitt’s coaching success is attributed to the fact that she puts effortvatopiieg the
abilities of all of her players. Gallimore and Tharp (2004) found through reanafySbach
Wooden’s coaching behaviors that he did not exhibit the same behaviors toward low and high
expectancy players. It was his general philosophy to develop a very tight kniircope
consisting of the starting line-up and perhaps two players who would come off tieftwenc
playing time. The remainder of the squad would serve as “practice plaagele also practiced
the core group of seven as a unit. He wanted them to be accustomed to playing together.
Although Wooden gave more positive comments to reserves, he made more overalhtsotome
regulars (Tharp & Gallimore, 1976). Although his intentions were to make theessealize
how important they were to the success of the team, he acknowledged that resersendgy
have felt slighted: “By practicing and playing only 7...1 don’t think it made foreb&ihrmony
for the team as a whole...I think | sometimes failed to get reserves howamportant they
were” (Gallimore & Tharp, 2004, p. 131).

Becker and Wrisberg (2008) conclude that although assessing athlete sbilitgtural
component of the coaching process, “coaches must be aware of how their agsesSan:
their communication patterns” (p. 207). Every observational study on a successful ®ach ha

shown the importance of providing athletes with instructional feedback duringcpsa(@loom,
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et al., 1999; Kahan, 1999; Segrave & Ciancio, 1990; Tharp & Gallimore, 1976). Becker and
Wrisberg (2008) suggest that coaches continue to develop their own coaching ane itmgirov
knowledge by attending clinics, reading relevant books and articles, observingretter
coaches and/or talking to their athletes, in order to best provide their athlbtepecific and
accurate information.

In an analysis of coaching behavior research, Kahan (1999) found that regafrthess
observational method used, coaches predominantly demonstrated instructional hehaviors
Additionally, they found that coaches employed more positive than negative behaewr. Th
determined the following coaching sequence: “initial instruction which méydac
demonstration by the coach, silent observation of player performance, conaurrent-
encouraging statements, further observation of player performance, antiorepéthe cycle
until the task is changed (which requires some sort of managerial behavior)h(KaBa, p.

41). When observed, Coach Wooden utilized positive and negative modeling, halting play to
demonstrate the correct way to perform an act (M+), and then imitate theectcoay

the player has just performed (M-). He then remodels the M+. This sequence.s.appear

be an extraordinarily effective way of providing both feedback and discrimination

training (Gallimore & Tharp, 2004, p. 123).

Lacy and Darst (1985) surmise that “informational feedback is a prerequistiéeictive
teaching/coaching” (p. 296). Additionally, they recommend coaches self-evdlemteaaching
behaviors to become aware of their behavioral habits, and potentially modifyghauidrs to

become more effective coaches. An important conclusion in all of these stadi¢sat
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instruction was the most observed coaching behavior. This suggests the impdrthaadach
as a teacher.

Kassing and Pappas’ (2007) study of coaches’ memorable messages foutidetiest a
recalled challenge/motivation and life lessons most often, whereas immstalichemorable
messages were recalled least often. The recall of topics that transcerdgipights the
significance of athletics as an important socializing environment. Althcogbthing behaviors
have been found to be most often instructional in nature, these instructional messagethare
ones that athletes recall. Rather, athletes recall the messages tatlaxable outside of the
athletic environment, and relevant to their life (Kassing & Pappas, 2007).

Interpersonal communication is defined as the process by which information is
exchanged and understood by two or more people, generally with the goal to influence or
motivate behavior (Daft, 2000). In a study of the communication barriers theaeasg
coaches and players in professional sports, Athanasios (2005) asserts thafiducces
communication is “a key factor in the cohesion of any group of people working together t
achieve a common objective” (p. 252). Effective communication is necessary for the
organization of any group; the growth of good personal relationships and trust witteartine
the creation of a healthy environment within and around the team, leading thed&anssto
the successful realization of its goals (Athanasios, 2005). A coach is rédpdnosthe
facilitation of these factors within the team; therefore, it is esdehtt coaches understand how
to foster coach-athlete communication. Pat Summitt has a two pronged-&pjorbac
psychology of coaching: “I spend a great deal of time in one-on-one contact witllaybe

talking with each athlete about how she perceives herself as an individual, hénerargs to
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go, what motivates her. Second, | do a lot in a group setting, talking with the teanmhaijout t
goals as a collection of people” (Wrisberg, 1990, p. 182).

The coach-athlete relationship has proven to be a contributing factor in gfacsiain,
performance and motivation of athletes (Frey, Czech, Kent & Johnson,@leaf, Gould
& Dieffenbach,2001; Kenow & Williams, 1999; Vernacchia, McGuire, Reardon & Templin,
2000), and several things may influence this relationship (Burke et al., 1995). Coaching
immediacy is the perceived closeness a player feels to his or her coach ¢R@tg 1998). It
appears that an immediate coach would create a positive relationship betwéerdalf and
the athletes. This could lead to greater learning of the sport, and possibly peefmenance by
the athletes.

Chelladurai and Saleh (1978, 1980) identified five leadership styles that coaches adopt
(1) an autocratic style identifiable by those behaviors that coaches usancelithemselves
from their athletes, often by establishing their authority and position ak;q@ a democratic
style including behaviors that encourage student athlete input in team decision; rf&kang
social support style that aids in meeting the interpersonal needs of thesafdletepositive
feedback style includes behaviors that coaches use to communicate a senscattimppior
their athletes; and (5) a training and instruction style which includes thosedsstihat coaches
use to improve their athletes’ skill and knowledge. Research has shown a peséanemg
athletes for positive feedback (Kassing & Infante, 1999; Smith & Smoll, 1990puwgh it may
be obvious to the coach, athletes may not be able to discern that not everyone has thdsame ski

and abilities. Athletes tend to seek out roles that are the most glamorous oingp(Selley &
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Sherman, 1997), not roles they may be best suited for. Coaches must help athletesttoetefine
individual formal and informal roles, and what is expected of them (Shelley & 8hel®97).

A coach’s influence is not always positive (Weinstein, Smith & Weisenthal, 1865) a
coaches do not influence every player the same (Sinclair & Vealey 1989). €oduhease
aggressive communication are perceived as less favorable in terms of comionyrecet as a
result their athletes exhibit less sportsmanship, are less satisfietheiitcoaches, and have
lower win-loss percentages (Kassing & Infante, 1999). Turman and Schrodt (8004 )that
autocratic leadership styles were negatively associated with atld#extive learning. Coaches
who employ only autocratic leadership behaviors may find their athletes deat@tsss
appreciation for the sport, their teammates, and their coach. The authors recomactes c
“create an optimal learning environment for their athletes’ by using aaoratitodecision-style
that is moderated by the use of pro-social, motivational techniques” (p. 13%rdékelsas
shown that coaches threaten punishment when faced with inadequate performbascé& (Mi
Greenberg, 1993). John Wooden and Jerry Tarkanian were noted as not using physical or
negative punishment (Bloom et al., 19949)les and Greenberg (1993) noted that “coaches may
believe that aggressive communication is necessary to improve performartbesbut
communication choices may come at the expense of sportsmanship and plagetisatigp.
117). Their findings support other research examining athletes’ prefefendesnocratic
leadership and positive feedback (Kassing & Infante, 1999; Turman & Schrodt, 2004).

Most of the research outlined thus far has been typical hypothesis driveatygalit
research; however, there are other ways of researching the complexatdatdrelationship.

This study directly addresses the question of what communication techniquesfsilicoaghes
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use when motivating athletes, and seeks to categorize these communicati@uéschnithe
interest of developing new ideas and theory about successful coaching commmsicategies,
the researcher undertook the constant comparative method of grounded theory, as elaborated b
Glaser and Strauss (1967), to content analyze the books written by coaches albing.coac

Grounded theory runs under the assumption that research evolves during the research
process (Glaser & Strauss, 1967). Glaser and Strauss (1967) demonstrateduiieypiss
building a theory from data in an effort to legitimize qualitative reseds Corbin and Strauss
(1990, p. 7) state, “Theories can’t be built with actual incidents or activities avethes
reported; that is, from ‘raw data.’ The incidents, events, happenings are takearedyped as,
potential indicators of phenomena, which are thereby given conceptual lathelddur stages
of analysis in grounded theory are codes, concepts, categories and theory (@aseiss,
1967). Codes are the key points extracted from the text which are grouped into sina&pts,
in order to make them more practical (Glaser & Strauss, 1967). From these coatzisas
are formed, and used to create a theory (Glaser & Strauss, 1967).

Grounded theory allows the researcher to reach a hypothesis througlrsa regtrod
and is not restricted by initial constructs. As detailed by Glaser aadsSt(1967) and Strauss
and Corbin (1998), grounded theory explains theoretical formulations that are giamseiged
in raw data, generally text of some form. Larsson et al. (2006) assertgdbotireory is a
sensible approach for studies that deal with the theory-generating espesearch instead of
theory testing or evaluation. Similarly, the “conceptual relationshipsngied theory explores
are preferred by Bhal and Leekha (2008) to the “"measured relationsbgqsted by

hypothesis.
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Research Questions

The aim of this paper is to suggest qualities of successful coaching philosophies of
motivation derived from a content analysis of autobiographical books written blyesoan their
coaching philosophies. The books to be analyzed are popular books that have had a media
presence, and were suggested by coaches approached in an open-ended e-mat) ieopiesti
they would put on a “must-read” reading list for coaching. Following an imgattn of
scholarly findings of motivation in coaching, the five books will be content analyzdweby t
researcher. From the common themes that exist in the books, the followingcR&3eastions
will be answered:

1. What types of communication techniques do coaches use to motivate athletes?

2. What do the authors write about communication between coaches and athletes?
The researcher hopes that in answering these research questions, thisltiesable to
suggest qualities of successful coaching philosophies of motivation to assistoac
developing their own coaching philosophy.

Method

Five books by coaches about coaching were analyzed to discover communidatexh-re
categories or themes consistent across the texts. Using constant ¢wepagthod, the data
were repeatedly analyzed and shared communication techniques of the ¢ivesceaerged.

In order to select appropriate texts, 59 Division I, Il and Il collegied@ coaches who
attended a Joy of Sculling Coaching Conference Workshop and Plenary Sessiomhé»eto,
2007 in Saratoga Springs, were asked via email for their suggestions. Thelléateon

process consisted of sending an open-ended e-mail that asked, “what books would you put on a
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‘must read’ list for coaching?” “What books would you recommend to other coacheg®
coaches e-mailed, 19 responded. Some coaches suggested technical rowing books, not
autobiographical books; if a recommended book did not pertain to the thesis topic of coaching
communication and was not autobiographical in nature, it was eliminated.

The following five books were most frequently suggested by the coaches who replied t
the surveyThe Smart Take from the StrofRete Carril) Sacred Hoop¢$Phil Jackson)l.eading
with the Heart(Mike Krzyzewski),Reach for the Sumni{iat Summitt) andhey Call Me
Coach(John Wooden). Attention to the literature review shows support of these selections, as
previous scholarly research has studied the coaching communication and leadersimosbeha
some of these coaches specifically. Interestingly, all five booksratemby basketball
coaches.

The constant comparative method was chosen to develop a grounded theory suggesting
various strategies and tactics used in coaching communication. Coupled wittichkore
sampling, the constant comparative method comprises the foundation of qualitairgesama
the grounded theory approach (Glaser & Strauss, 1967; Straus, 1987; Glaser, 1992an@laser
Strauss (1967, as cited in Lincoln & Guba, 1985, p. 339) illustrate the constant comparison
method as following four separate steps:

1. comparing incidents related to distinct categories,

N

. Iintegrating categories and their properties,

w

defining the theory, and

»

writing the theory.
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The analysis of the five books written by coaches about coaching cloBelys these
guidelines, facilitating an in-depth understanding of how successful codfgwively and
efficiently communicate with athletes. The constant comparative methochassn to allow the
researcher to identify the shared strategies and tactics of the fiveesodesch (1990, as cited
by Boelije, 2002) identifies comparison as crucial to the development of a thedsygh@unded
in the data:

The main intellectual tool is comparison. The method of comparing and contrasting i

used for practically all intellectual tasks during analysis: fornsatggories, establishing

the boundaries of the categories, assigning the segments to categoriesjdnmtha

content of each category, finding negative evidence, etc. The goal is to disceaptaahc

similarities, to refine the discriminative power of categories, and tows patters (p.

96).
Constant comparisons consist of analyzing the data through close reading aditdgere
involving several comparison and reflection sessions on “old” and “new” materiajgBoe
2002). As the techniques used by the coaches were recorded and classifiedrehlbgmwe
compared across categories. Goetz and LeCompte (1981) note that “as eveonst@ntly
compared with previous events, new topological dimension, as well as new relasonsdy be
discovered” (p. 58). Thus, the original observations undergo continuous modification throughout
the data collection and analysis process.

The procedure for constant comparison described here focuses on comparisors betwee
the five books to answer the research questions. According to Boeije (2002), constant

comparative method supports the cyclical process in qualitative researclonstent
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comparative analysis results in evolving themes of grounded theory, versus daetaeddiding
schemes. Thorough readings of each book allowed the researcher to conteptthraybject
matter, letting the data reveal itself as common themes and methods of caachingnication
and leadership behaviors of these successful coaches emerged.

The constant comparative method looks for themes within a data set. The coaching
communication themes uncovered in this study are derived from a systemaso&steps
where the researcher reviews and revisits the data. The five distpgtsee:

1. reviewing the data,

2. re-reading the data,

3. pulling out communication oriented content and quotations from the data,

4. taking content and re-reading, before placing into categories,

5. repeating cycle until data solidified and no new categories appeared.

In this case, the data is the content of the books written by coaches about coachiiopk®he
were read through one after another, and then re-read four times over the cdhessostant
comparison, to identify the communication strategies recognized by each cohadpeh
coding consisted of comparing and contrasting the communication strategieslop datial
categories of coaching communication techniques. It was important fosdegcker to take
time between readings to reflect on the analysis results, allowing eagluadlianalysis of the
data to speak for itself. In doing this, the researcher was able to approackaeoy and
coding session with an open mind. Following each reading of each book, the resewiglzeda
all the books by comparing the communication strategies used by the coaehisg @ shared

list of coaching communication techniques. The researcher was able to discehehow



Communication Strategies of Successful Coacdzs
categories and subcategories related, reconstructing the data irodrdtet explain the shared
communication techniques central to effective coaching communication. lthstlyategories
were refined and incorporated to generate a grounded theory to explaimibatslef effective
coaching communication.

The content extracted were comments beyond technical or strategic a$jspcids,
specifically information concerning interactions between coaches aetesthThe selected
examples from the texts helped to articulate and support the communication teseqtiéed
by the coaches. For instance, comments about a coach yelling were put @gd adfegory.
The researcher allowed the data to shift through subsequent readings ast diffler@ents
emerged and were categorized and re-categorized, creating newrieatéke “negative
motivation.” The comment about a coach yelling ultimately ended up in a “fear ashool’
category. This process of percolation and distillation resulted in cleagséstind tactics used
by successful coaches.

Results

The results of the constant comparison revealed seven distinct categodashohg

communication. They are:

e promoting close coach-athlete relationships

balancing praise and criticism

e using succinct commands during competition
e using fear to motivate

e using freedom to motivate

e emphasizing “we over me”
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e emitting confidence
The function of grounded theory is to develop conceptual links between concepts anglyot sim
to describe categories (Strauss & Corbin, 1990). The researcher read eaudl tieertexts five
times over the course of the constant comparative analysis, continuallyrmgwedégories of
coaching communication techniques. As the process evolved, the seven shared communicat
techniques used by the coaches crystallized. Subsequently, the reseamtieommon
underlying elements of the coaches’ leadership styles, including the rbke ajdach as teacher
and an expectation of discipline. These elements provide a foundation for the sfitcess
communication techniques the coaches employ and support the interlinkages of the
communication techniques. The shared communication techniques of the coaches are
interrelated, and are not considered mutually exclusive of each other, aathegylay a vital
role in suggesting qualities of successful coaching philosophies. Each theme vstiussdd
and supported with quotations and paraphrasing from the texts. Additionally, hesear¢he
literature review may be revisited to show scholarly support of a theme.

Pete Carril, Phil Jackson, Mike Krzyzewski, Pat Summitt and John Wooden have all
developed distinctive systems and coaching philosophies through decades of experienc
Fundamentally, however, these coaches are similar because they havegénteart of
knowing when and how to motivate or criticize and discipline athletes. There arewig#s in
their coaching strategies; however, they share similar communicationdees and
fundamental values. The results demonstrate the closeness of communicatiatiaaiibm
when coaching, and the communication techniques depicted by the coaches in each book are

deliberate and calculated to get the most out of their athletes. Cak#pda&rzyzewski,
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Summitt and Wooden have been recognized for their numerous coaching accomplisilinents
are members of the Naismith Memorial Basketball Hall of Fame and aneeausby their
peers to be at the pinnacle of the coaching profession.

The Smart Take from the Stroogtlines Pete Carril’'s basketball philosophy, centered on
outsmarting and outworking stronger opponents. Carril coached Princeton to Jatyuyeltitles
and 11 NCAA tournaments, compiling a 514-261 (.658 winning percentage) record. Upon his
retirement in 1996 he was the only Division | coach to win 500 games without offeringcathlet
scholarships to his playerBhe Smart Take from the Stroisgorganized into small vignettes of
Carril's reflections on basketball, and was called “warm and wise...disagnuagtid” by
Publishers Weeklin a review on the jacket cover. Carril’'s book focuses on the fundamental
skills of basketball, and the attention to detail Carril demanded of his players.

Sacred Hoopss Phil Jackson’s coaching philosophy of mindful basketball, heavily
influenced by Eastern and Native American ideals. Jackson defines mindfulsesplgs
paying attention to what is actually happening. He contends that creatingessful team is
fundamentally a spiritual act, requiring team members to surrender ti@nterest for the
greater good (Jackson, 1995). Jackson, one of the most successful coaches in NBA history,
coached the Chicago Bulls to six NBA titles. He is described as a “humeats’dsader, who
focuses on managing people and the relationship between them, in part by fosteaimg
attitudes and values in an organization” (Bryant, 1996, March 6, p. D1). Jackson is the first
coach in NBA history to lead a team to three consecutive championships thremntdiffaes. In
1996 the Bulls posted the best regular season record in NBA history at 72-10, and Jackson was

named NBA Coach of the Year. With these impressive statistics, Jacksadgs,asse
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Winning atany cost didn’t interest me...winning is ephemeral. Yes, victory is sweet, but
it doesn’t necessarily make life any easier the next season or even tdayextue joy
comes from being fully present in each and every moment, not just when thiggénare
your way (1995, p. 4).
Peoplemagazine calle@acred Hoop$an earnest and refreshing answer to the dollar-driven
soulfulness of modern professional sports.” LikewiBaoklistdefends Jackson as,
an excellent tactician and a shrewd motivator who contributes greatly to tee Bul
success. . . . Jackson has always had a reputation for being a little off cente and thi
book will provide fuel for his critics. His genius isn't for devising strategydut f
inducing wealthy, pampered, often petulant young men to pull together spiritually to
attain a common goal. To the cynics who will mock his spiritual approach to legdershi
we can only offer the lyrics to an old song: 'What's so funny about peace, love, and
understanding?' Thought-provoking reading. . . (1995, September 1, p. 2).
Coaching the championship Chicago Bulls of the 1990s, Jackson’s goal was “to give
everybody...a vital role on the team...I wanted to build a team that would blend individaal tale
with a heightened group consciousness. A team that could win big without becomifig smal
(1995, p. 4).
Jackson preaches selflessness and mindfuin&sacred HoopsDealing with a superstar
of Michael Jordan’s caliber, selflessness involved getting individuals to luwaorking toward
a common goal. Jackson defines mindfulness as the process of emptying the hoodiufstso
allow awareness to occur. Though some players were skeptical, Jackson helc tiatiom

sessions to put players in the right frame of mind to compete—focusing attenttoa meath
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rising and falling, returning focus on the breath if your mind wanders. Jacksotirmeme
conducts entire practices in silence, which results in a high level oémivaton and nonverbal
communication. Additionally, Jackson encourages and practices visualizationi2Adisoi is
“an important tool for me. Coaching requires a free-ranging imagination, bngde heat of
the season it's easy to get wound up so tight that you strangle your own cre@aadkgson,
1995, p. 121).
In Leading with the Heart: Coach K’s Successful Strategies for Basketball, Business, and
Life, Duke coach Mike Krzyzewski provides an intimate depiction of his coaching model
stressing empathetic and effective leadership. In a reviéwarfing with the Heast_ibrary
Journal writes,
For six-time National Coach of the Year Krzyzewski...coaching baskesballl about
leadership and team building. . . . The five fundamental qualities that he looks for in each
team that he coaches are communication, trust, collective responsibilitg, @ard
pride. The basic principles he tries to teach each group include integrity, pleainiags
working to improve performance, and always thinking about what you are doing and how
to do it better—the same principles that make a good leader or coach. . . . Recommended
for most sports or coaching collections (2000, April 15, p. 98).
Krzyzewski now has 12 National Coach of the Year honors to his name in 28 years.at Duke
Leading with the Hearshowcases his driven work ethic, but also the fierce belief he has in the
athletes of the Duke program. He demands loyalty, but in return, “I want every playplays
for Duke to know that our relationship will always be there—that friends do not disapear

the journey is concluded” (Kryzyzewski, 2000, p. 198).
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Pat Summitt'Reach for the Sumndetails the “Definitive Dozen System,” the success
formula she has established in 35 years at the helm of the Tennessee la@uvohitt is the
all-time winningest coach in NCAA basketball history (men or women), and ¢hée2908-

2009 season approaching her 10@@reer win. She is a demanding taskmaster who describes
her coaching style as “aggressive verbal and physical” (Summitt, 1998, pUZ¥\Weekend
calls Summit “one of the best coaches in basketball history—male, femadgiecofi pro...[She
has] an extraordinary combination of grit and tenderness.” Cited on the back cBearcbffor

the SummjtKen Blanchard, coauthor dhe One Minute Managewrites, “As a manager and
master motivator, Pat Summitt transcends sports. The most experienced CE&@rcé&m her
contagious work ethic and ingenious methods.”

John Wooden is arguably one of the most successful coaches of all time. He was voted
ESPN’s Coach of the Century, and won an unrivaled 10 national championships at UCLA. In
They Call Me CoachWooden outlines the Pyramid of Success he developed over 29 years at
UCLA. The Los Angeles Reviaaid of the book in a review on the cover:

What Knute Rockne was to football, Connie Mack to baseball, and Wilbur and Orville

Wright to flying, John Wooden is to basketball. This book captures the full flavor of the

man, the philosophies that work in life, and the philosophies that work on the court. |

commend it to people who want to succeed at either--or both (Wooden, 2004).
Wooden considers himself to be a teacher first, and his goal was to provide a foundation upon
which his players could build the structure.

At some point in their text, each coach outlines the components he or she believes are

necessary for success. The success they have achieved is due in part to #varing\guest
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for excellence. For Carril, success comes when attention is paid to evéryHietarites, “I
want things to go right all the time every day. Winning is in the details” (C2004, p. 27) He
defines success “as having a chance to win every game. It's my job tmygpeayers the
chance to have their character, their drive to win, determine the outcome. And therithefqua
your teaching—your own character—comes out” (Carril, 2004, p. 18). The headingsilkd Ca
text and the subsequent content stress the importance of doing everything to thgduast
ability. Similarly, Wooden writes, “There is no replacement for sound fundaraemdlstrict
discipline. They will reinforce you in the toughest circumstance. The inmuartaf little things
cannot be overemphasized” (2004, p. 168). The forwaRkath for the Summasserts, “Any
realistic formula must include five things: people, system, communicatiok,eftloc, and
discipline” (p. xi). Krzyzewski’'s (2000) five fundamental qualities thakenavery team great
are communication, trust, collective responsibility, caring and pride. Jaclsqésences
showed him that “the most effective way to forge a winning team is to call on yleeglaced
to connect with something larger than themselves” (1995, p 5.). He echoes Krzigzewski
emphasis on compassionate coaching. Playing with an open heart is one of Jackson’s Zen
inspired essentials: “Strategy is important. But once you've done the menmkaltihere comes a
point when you have to throw yourself into the action and put your heart on the line” (1995, p.
52).

The books by Carril, Jackson, Krzyzewski, Summitt and Wooden have earned
considerable critical praise and are regarded as must-reads for goactiileadership and
managerial professions. Using grounded theory to andlyge&Smart Take from the Strong

Sacred Warrioy Leading with the HeayReach for the SummandThey Call Me Coaclthe
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researcher discovered discernible categories of communication techniguones dggnificant to
the process of successful coaching. Summitt writes, “There is a lot mamatounicating than
just plain talking...if you really want to get something across, body langtaaj@l, expression,
eye contact and listening are all necessary parts of communicating. i8emsdi is
yelling...There are oratories, sonnets, tantrums, codes, tirades, signals, @hainudtclarative
sentences. Each form has its uses” (1998, p. 65). Although there are differencesraticasst
in the coaching philosophies of the five coaches, the shared themes of pronasingoelch-
athlete relationships, balancing praise and criticism, using sucoimechands during
competition, using fear to motivate, using freedom to motivate, emphasizing “wmevand
emitting confidence establish that there are specific communicatiomdees that stimulate
coaching success.

Promoting Close Coach-Athlete Relationships

The communication strategies of Carril, Jackson, Krzyzewski, Summit and Waeden a
most successful when they are supported by close coach-athlete relatiddsmpsunication
and motivation are closely intertwined, therefore many of the communicatbnitjues used by
the coaches focus on how best to motivate athletes. Establishing a closetbtmeh-a
relationship provides the coaches with an understanding of what is going to fectsiadi
motivate an athlete, and significantly impact the remaining six shared cooatiomi
techniques. Krzyzewski writes, “The leader of the team is responsible fimggetknow the
players well enough to understand what methods are the most effective for eaduahdias
well as the team as a whole. And so we’re back to relationships and communicainin ag

(Krzyzewski, 2000, p. 211).Depending on the situation, a coach can successfully or
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unsuccessfully motivate using the shared communication techniques in the fivegrasesand
criticism, succinct commands, fear, freedom, an emphasis on team succ¢essa andveyance
of confidence. For Krzyzewski,
| look at how people react to different things—as individuals and as a group. A leader ha
to get into a person’s head—and then know what button to push at any given moment. In
general, my style is to be flexible and versatile. In other words, | thinKdretene to
get in someone’s face and there’s a time when you just put it on the line wighiog.y
There’s also a time when you pat on the back. And there’s a time when you hug (2000, p.
211).

Krzyzewski (2000) asserts that almost everything in leadership comeslratktionships. As

the level of trust rises, the level of cooperation on a team increases. \Kskypeefers face to

face communication, asserting,
| never use a whistle in practice. | want the players to get used to reactnygvoice—
just like in a real game...a whistle puts some distance between me and #rs. Aayl
I’'m a big believer in cutting our anything that tends to add to that distance..dhat’s
reason | don't rely very heavily on e-mail, phone messages, or memos. There’s
something impersonal about them. They don’t tend to foster relationships among people.
I'd rather sit down and talk (2000, p. 90).

It is important to get to know people better, so that your understanding of them iseeds®u

can be a more effective leader. All of the coaches attribute some of teatbéete relationship

to meeting with players individually. For Jackson, it is important to know the playes

personal level outside of the athletic arena:
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Though some coaches try to settle differences in team meetingserl tordeal with
them on an individual basis. This helps to strengthen my one-on-one connection with the
players, who sometimes get neglected because we spend so much of our tireeg¢ngeth
masseMeeting with players privately helps me stay in touch with who they are out of
uniform (Jackson, 1995, p. 163).

Jackson (1995) believes it is important to listen closely to players, in order tmideténe

spoken and unspoken messages they are sending out.

One tool used by Summitt is the Predictive Index, a survey that catequeizesality
traits. She has each athlete complete one, because, “If | understand theonkineysiof

someone, | know better how to motivate him or her” (Summitt, 1998, p. 146). By better

understanding players—their strengths and their weaknesses—Summitt hascdmigde&an

handle what. She writes,
It's not like | make our players lie down on a psychiatrist’s couch. | don’t want to pry
into their psyches too much. But | do believe that there is a basic blueprint fargoaxi
performances out of athletes or any other talented people. The blueprint is this:
knowledge, confidence, relaxation, results. Knowledge builds confidence, which causes
you to be relaxed, which gives you good results (Summitt, 1998, p. 147).

However, communication is more than the information that the coach conveys. Ssaysitt
What | have learned is, coaching is not all about me going into a locker room ey tell
them everything | know about basketball. It's a matter of knowing how they think and
feel and what they want and what’s important in their lives. Listening loageal me to

be a better coach (Summitt, 1998, p. 70).
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The coaches all emphasize the effectiveness of recognizing the atbleteseathan athletes in
order to positively affect athlete performance. Additionally, theyealbgnize the impact a
positive relationship can have to the future of the athlete.
Balancing Praise and Criticism
Each coach stressed the importance of striking a balance between pdaiséi@sm.
Summitt believes,
the trick to communicating with a group is to maintain the credibility of both paaide
criticism. Too much praise loses effectiveness—just as too much criticism.loesot
going to rah-rah every time you sprint down the floor, because ysugngosedo
sprint...the best way to maintain the credibility of compliments and critecisro use
them meaningfully. Don’t overuse them” (Summitt, 1998, p. 78).
In order to preserve credibility, it is important for the coach to communicate psirsg and
criticism smartly. According to Carril,
You show respect by praising them when they do the things that deserve praise. They
must learn the difference between what is done right and what is done wrong, and if you
try to make them similar with easy praise you'll never succeed in teattiem the
difference (2004, p. 117).
He calls praise “the cheapest form of reward,” and writes that higsmitis “accurate and it's
always honest. | don’t praise them for doing what they know they can and should do st the fir
place” (Carril, 2004, p. 70). Neither praise nor criticism should be used atpjtirmorder to

ensure the effectiveness of both to motivate an athlete. Wooden (2004) suggestsaisgrig pr
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counterbalance criticism in practice. It is important when usingisrit to motivate to not allow
it to overpower your communication, and become too disheartening for the athlete.
On some level, criticism is an inherent aspect of coaching because it @athmesaole to
change and modify aspects of an athlete’s performance. Jackson acknowlatjges t
The relationship between a coach and his players is often fraught with tensiorebecaus
the coach is constantly critiquing each player’s performance and tryinghoged
change his behavior. Having a clearly defined set of principles to workeutites
conflict because it depersonalizes the criticism. The players understagdutatnot
attacking them personally when you correct a mistake, but only tryingorowe their
knowledge of the system (Jackson p. 90).
In order to allow criticism to be an effective tool, the athlete must be able tostardbthat
generally, the coach’s criticism not personal. Jackson attempts t@tdlseime of the pressure
surrounding criticism by bringing in humor. He sometimes uses movie clipacsrig devices,
and in one example mixes vignettes fréhre Wizard of Owith clips from a game where the
Bulls had been man-handled by their opponent:
One sequence showed B.J. dribbling to the basket and being flattened by the Datriot fr
line, followed by a shot of Dorothy arriving in the Land of Oz, looking around and saying
to her faithful dog, ‘This isn’t Kansas anymore, Toto.’ B.J. laughed. The message?
You're not playing against college players anymore; you're plaggainst hardened
professionals, who'll stomp all over you if you give them half a chance...in one way or
another, the tape poked fun at everyone on the team. That was important. | didn’t want to

single out any one person for criticism (Jackson, 1995, p. 108).
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This example shows how Jackson was able to successfully diffuse the threattaregof
criticism. Through the humorous clips, he is able to point out to individuals what they were
doing wrong; however, it was done in a non-threatening environment, resulting in aceepta
and understanding of the criticism.
Using Succinct Commands during Competition

The coaches use succinct commands during competition to quickly and clealy is
directives and communicate with their athletes. This does not involve simplg gvaeinct
commands during competition, but creating an understanding with the athletes t&nssm
curt remarks are necessary to get a point across during pressurerstuatimmitt divides her
communication into three different categories:

Off the court | am a confidante and substitute mother...my chief role isdn,|lmsdvise,

and comfort. In practice | speak as a teacher who sometimes needs to engriey se

methods to maintain the attention of the students. In a game | issue blunt commands and

motivate our players to endure adverse situations. It's a competitive situatomowi
time for politeness or misunderstanding” (1998, p. 68).
Her communication techniques during game-like conditions are altered in ordeotoraodate
the fast-paced competition environment. Summitt uses direct languagéney gnsure that the
players are attentive with the distractions of a game situation. Likelagyzewski warns
athletes that in the heat of competition, there is often not enough time to sit mdwave a
conversation. He writes,

We can't always take the nice polite way of saying things to each other..ede¢me

communicate in ways that are more direct than most people are used to. We can only do
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this if we learn to tell the truth, to trust each other, and to understand that we’ngnpt tr
to hurt each other with our words (Krzyzewski, 2000, p. 40).
Krzyzewski wants his players to be able to perform with excellence dtdpeof a hat. It is
important to note that he distinguishes the competitive environment as one somednmasy
communication others might not be familiar or comfortable with. Whereas somébn®
understanding of the situation might be offended by the communication used duringittempet
the athletes must understand that a direct form of communication is not meant tmbiivese
but a necessary directive.
Using Fear to Motivate
Fear can be an excellent motivator because it causes a reaction. Indradagishen
they are fearful, and Carril, Jackson, Krzyzewski, Summitt and Wooden akxentgples when
they have used fear to motivate a team or an individual athlete. Krzyzewskiesatat fear can
be used in a positive way to encourage performance:
Am | tough on the team? Absolutely. If they don’t show respect for the prograrhefor t
university, for one another, I'm all over them. | don’t want fear to be my primary
motivator. But the team has got to know that if they are screwing up, the hasrgoérg
to come down. I'm not going to accept mediocrity at practice. I'm not going ttcoac
them if they’re not going to give me their best effort (2000, p. 46).
Similar to Krzyzewski, Summit does not want her players to be afraid of her, but ‘dmto w
them to have a healthy respect for the consequences if they cross me. Recofthe

consequences is the surest way to instill discipline” (1998, p. 93).
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Of all the coaches, Summitt most readily admits using any means ngdedsatill

belief: it is a matter of whatever works.
Our players need to be dragged our of their comfort zone on the basketball court. They
fall into a rut. They all have strengths and weaknesses, and they tend to want to play to
their strengths, naturally. If | don’t shake them out of their routine, thegidénlearn,
and they'll never develop their game. To outsiders, I'm that mean lady on thaescdleli
yelling at them again. But I'm determined to get the maximum potentiafahéem. |
don't care if I have to coax, pull, push, or haul it out of them. When | challenge them,
what I'm really saying is, ‘You're better than this, and you don’t even know it.’
(Summitt, 1998, p. 234).

Using fear to motivate is similar to succinct commands during competitiondeeitas often

interpreted as “meanness,” when in fact it is a communication technique caaehegjet the

most out of athletes. Additionally, Summitt uses challenges to motivate athletes
There is this to be said for negative reinforcement: It will motivate ykwoow, when |
ride my players, how deeply they ached for a good word. And | use it against them, to
bring out the competitor in them...But the trick to using negative reinforcement is to
always phrase it as a challenge. There’s not much | won'’t say to challengarour t
Tiffani Johnson, can you not guard Kara Wolters? Do we need to put someone else on
her? Is there anybody in this room who can guard Saudia Roundree? Latina Davis,
would you like to try again? She only got twenty-five off you in the first(Balamitt,

1998, p. 74).
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This type of communication gives the athlete an opportunity to rise to the challenge and i
essence, prove the coach wrong. It is imperative that Summit have bsidlislose
relationship with the athlete to ensure that when she challenges them, theyt wilckle under
the pressure but use it as motivation to perform.

Effective communication is commanding the attention of those you are speaking to,
although sometimes not saying anything, and doing something, is more effieatialking.
Summitt has thrown cups of water at athletes, yanked jerseys and gotteathieteis faces, and
taken public criticism for it. She admits, “I shouldn’t have thrown the water, of cdtivgas
hardly an example of mutual respect. But | felt that | had to do something tessnum her the
seriousness of the situation” (Summit, 1998, p. 16). While this may seem foolish, Sunststt t
that because she knows her athletes well enough, she will get the fireslpopse she is looking
for that results in superior performance.

Using Freedom to Motivate

Just as the coaches use fear to motivate, they also use freedom. Using feeedom
motivate, the coaches allow the athletes to grow and develop without being too cahétyaine
rules. Jackson writes that, “Some coaches feel threatened when their glasgteasserting their
independence, but | think it's much more effective to open up the decision-making process to
everybody” (Jackson, 1995, p. 106). This supports a democratic coaching style, whieh all fi
coaches believe is an important aspect of their coaching philosophy. Givielgst sense of
ownership makes them more committed to the team, and allows them to use their awvitycrea

When Summitt first started coaching,
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| practically wanted to control the way our players thought. But basketbaikisa of
quick, fluid changes. Our players didn’'t have time to thivdéw what would Pat do in
this situation?Today, | am a much better teacher. | impart what | know about the game
and let them make intelligent decisions on their own (1998, p. 225).

Jackson acknowledges that using freedom to motivate means the coach mumst atdétes.

He writes,
The most important part of the job takes place on the practice floor, not during the game.
After a certain point you have to trust the players to translate into actidrihelyave
learned in practice...when a team reaches that state, the coach can step badkend le
game itself ‘motivate’ the players. You don’t have to give them any ‘win aniaé
Gipper’ pep talks; you just have to turn them loose and let them immerse themselves i
the action (Jackson, 1995, p. 92).

Summitt tells of an opportunity she had to meet with Jackson to discuss the offevese he

running, and what she learned from him:
| was a sponge. | could not stop asking questions. It was the chance of a lifetime, of
course...What | learned from Phil Jackson that day is that he has the capabiyw
people space; he has a patience and a tolerance for individuals, without abandoning his
team principles. He lets people be who they want to be within his framework (Summitt
1998, p. 230).

Now, Summitt is more flexible, understanding that more independence and input aBows t

athletes a sense of ownership, resulting in higher motivation and commitment.
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A democratic coaching style allows the athletes to use their ctgabviring a game,
Carril would ask his players about what was going on: “How do we want to play this out-of-
bounds play?” He even notes that he should have done more of this, because one person cannot
always see everything that is going on. By involving team members in tisgodeciaking
process, a coach is showing that he or she has confidence in them and their blwiiteasger,
although each coach favors a democratic coaching style, they all ackged/bat as head
coaches, they had the final say. Wooden writes,

Only one man could make the decisions, but | wanted all the evidence and information

possible before making them. | continually reminded myself that | had to bemften t

various ideas, not bull-headed and stubborn. Each decision had to be made through

reason, not emotion. Wilfred A. Peterson best illustrates this point in his essay on

leadership, ‘a leader,’ he said, ‘is interested in finding the best way—not mgHaigi

own way’ (Wooden, 2004, p. 119).
Wooden and the other coaches are interested in finding the best way to ensurewhaitess
sometimes means loosening, not losing, control. They acknowledge that in orceptttoate
continuous nature of athletics, they must be flexible and allow the athletes to ttateahgir
own creativity. On some level, the coaches want their teams to be able to funttioumt tem.
Jackson’s goal is to become invisible. He wants the team to grow to a pointtdyeege able
to function without him as a unit. This often requires him stepping back and lettingrthe tea
come up with a solution to a problem as a team (Jackson, 1995). Carril was ejectdubfrom

game that provided him with the most satisfaction of any game he’s evbedpdbecause it
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showed me that my teaching had taken effect, that they could play and know what to do without
me and win” (2004, p. 123).

Emphasizing “We Over Me”

One of the common aspects of the coaching styles in the books analyzed is
communicating the importance of the team over individual to the athletes, Cackison,
Krzyzewski, Summitt and Wooden foster “we before me” attitudes with theatathiThe
coaches all express the belief that if a team is able to relinquish pegkwgathey will be
better positioned to achieve success. The heart of Jacl&mred Hoopss selfless basketball,
which differentiates him from many leaders, because:

Most leaders tend to view teamwork as a social engineering problenx.deep, add/

motivational technique and getesult. But working with the Bulls I've leaned that the

most effective way to forge a winning team is to call on the players’ neetect with
something larger than themselves...it requires the individuals involved to surrender thei

self-interest for the greater good so that the whole adds up to more than the tsum of i

parts (Jackson, 1995, p. 5).

Jackson stressed that individual players must “surrender the ‘me’ for tHg 10865, p.
21), just as Summitt states you must “surrender the mistaken idea that yguitalone, and
realize that you won't achieve your individual goals without the support of yoeagoiés”
(1998, p. 162). The coaches all express the belief that if a team is able to relincgosialpe
glory, they will be better positioned to achieve success. Carril tellsrplaye

they have to share. You have to worry less about yourself and more about the

team...every time you help somebody else, you help yourself...You can only play if the
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letter ‘I’ is nonexistent in your vocabularies. Each has to understand whabaototri

each can make (2004, p. 70).

According to Summitt, teamwork is taught, and one way she achieves this igibhg besm
pot-luck dinners where every player is responsible for contributing one thing to théTheal
lesson is obvious. If they perform their assigned role, if they each to#il small share of
responsibility and bring that specific dish—whether they like that dish or not-wtbell get a
big dinner” (1998, p. 165).

When Krzyzewski begins creating teamwork, his goal is to get the pkaykedieve they
are involved in something bigger than themselves. He starts fosteringribspaiere at the
onset of the season:

It's important to begin using plural pronouns right away. ‘Our’ instead of ‘my.” ‘We

instead of ‘I.” ‘Us’ rather than ‘me.’ | don’t want the guys to be thinking thisny’

team—Coach K’s team. | want them to believe it's ‘our’ team (Krzyzeviz€ldo, p. 7).
Summitt talks about tearing down personal constructs and rebuilding them witheartine
(1998, p. 167). This helps the athletes to see that the outcome is the responsibilityashthe te
they win and they lose together.

Emitting Confidence

The coaches use verbal and non-verbal communication to convey and instill confidence
in their athletes. Krzyzewski advises those who want to be leaders, “Wietheompletely
believe it or not, you must have the expression on your face and the words in your mouth that the
teamis going to wiri (2000, p. 158). This is an important aspect of coaching communication

because coaches often find themselves in a situation where they need toeiredtin their
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athletes. Krzyzewski gives an example of a game where the playergwvabock following a
last second shot by their opponent to take the lead. With 2.1 seconds left, he caléedw:tim
As they walked back from the other side of the court, | saw their dazed looks and |
noticed that they were physically apart. It was clear to me that theytiaeking
individually, as people tend to do in a crisis...l instinctively realized that Idgdtt
them to snap out of the daze they were in and | had to make them believe, positively, that
they could win this game...So when we got the timeout, | didn’t wait for them to come to
the bench. | walked out on the court to meet them. They saw my confident walk before
they heard me speak. They saw my face before they ever heard my wordse. gditeg
to win!" | said immediately. ‘We’re going to win...we’re going to win! Dowy
understand? We are going to win!’ It was like being in the emergency room hedria
attack patient and putting the electronic pads on his chest. ‘We are going to wirf! Poom
We are going to win! Poomf! Wake up! Poomf! Come back to life! Poomf!" Findiby t
came back to life. They heard me. Finally | could see in their eyes that ¢éheywer the
shock (Krzyzewski, 2000, p. 160).
Summit also stresses the importance of positive, affirmative stateragritsaed with body
language. She states:
“You communicate with gestures and body language all the time withoutimgati
How you sit in a meeting may send a message. Which chair you choose to sit in might
send one also. You can unconsciously project confidence or uncertainty. Generally |
don’t sit on the sidelines. | stand because | feel closer to the game apetteraosition

to communicate with our players. Also | am aware that my body sends a meegage fr
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ninety feet away. Good eye contact, straight posture, and a thumbs-up can impart
conviction. Or, if they jack up a bad shot, | stand there and stare a hole through the
middle of them...It's not enough to say ‘I'm confident.” You can say the words one
hundred times over, and no one will buy it if your shoulders are slumped and your voice
cracks. You have to project it, particularly when it comes time to persuads”other
(Summitt, 1998, p. 72).

In an example similar to Krzyzewski’'s, Summitt makes sure that whahtheter hears
in a pressure situation is an affirmative: “the first and last thingbhetuel were absolutely
positive, a dead certainty.” Wooden also stresses the importance of posiaéueestat When
discussing his aversion to calling the first time out, he would tell his teansetinainted the
other team to need the first time out: “I didn’t say tholughtwe were going to be in better
condition or that we were going ty to be. | said that we wegming to ben better condition—
a positive statement” (Wooden, 2004, p. 132).The coaches realize that it is just dowtiaty
say something to their athletes as iwlsatthey say. Also, a coach can convey confidence
without words, simply through their body language and facial expressions. In ondgtilto i
confidence, the coaches use deliberate verbal and nonverbal communicatiteiwdkthtetes in
high-pressure situations.

Discussion
Coaching communication research has explored the intricate nature of theatdate

relationship and furthered the understanding of coaching behavior. Coaching is a demanding
profession, and the constant comparative method of analysis of the books writtenh®g coac

about coaching demonstrate the strategies and tactics succesdfiglscaaploy to communicate
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effectively and efficiently with athletes. The communication-rela&tegories or themes
consistent across the texts, including promoting close coach-athleienstgs, balancing
praise and criticism, using succinct commands during competition, using feativatey using
freedom to motivate, emphasizing “we over me” and emitting confidencejestand true
communication techniques that successful coaches utilize.

Discovering the process of how successful coaches communicate represergergant
step in coaching communication research. The autobiographies of the fivesattelst to more
than their win-loss records—such as Wooden'’s unrivaled 10 NCAA national champiomghips a
Summitt’s all-time highest win percentage—which are simply interestatgstics. Reynolds
(2007) asks:

How did these coaches get to be so successful? In talking with a number of attive w

leaders, it's clear that across sports, there are a few common denominasaye:fpas

the job; endurance; patience; and a focus on the players' well-being, both on and off the

playing field. Nearly all of the coaches have been in the profession fosatviea

decades, some more than five. To have that type of longevity in any cdraer -
especially one as grueling as coaching -- you have to be successful, nattbelyins
column, but also with your players.
In addition to the shared communication techniques discerned from the texts, dinehexsalso
found a theme echoed by all five coaches that have aided in their successful coacers
Carril, Jackson, Krzyzewski, Summitt and Wooden are all master teachers disto the

emphasis their coaching philosophy places on the role of the coach as a teatiiees
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discipline they instill in and expect of their athletes. Research has shown atluglebe
instructional communication and coaching communication, and Wooden feels similarly:

| use the wordeacherpurposely, because I've always considered a coach to be a teacher,
the only difference is that he is teaching a particular sport rather tlgisHcor
chemistry or philosophy. | do believe, however, that a teacher/coach hasra bett
opportunity than the regular classroom teacher to build cooperative values and the
acceptance of responsibility. Furthermore, | believe most coaches—nottalirpato
do that (2004, p. 200).
Carril also notes the correlation between teaching and coaching. He writes:
| was reading in the newspaper once about a professor who was retiring and the kind of
teacher he had been: very demanding, always insisted on best effort, anitifekesous.
| thought, ‘Hey, they’re talking about me, except that | yell and swearti{C2004, p.
19).
The passion each coach has for teaching is evident in their autobiographies, ancesetsaygc
have experienced is due in part to their unrelenting work ethic. Reflecting on ¢eframmGary
Carter, a catcher with the New York Mets, that he caiflesly Call Me Coaclwvith him
throughout the baseball season, Wooden writes:
The fact that he had read the book pleased me. The fact that he read it almost daily
flattered me. My objective in writing it was not so much to recite a historyyof m
coaching career but to emphasize to readers the teaching role all coaghesyarking

with young people (2004, p. 199).
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The lessons of these coaches set them apart and demand our attention. Managessasahsiini
corporate leaders, statesmen, scholars, and aspiring coaches, “canigfaimntsinspiration
from these giants among history’s coaching elite” (Walton, 1992, p. xii)il Cackson,
Krzyzewski, Summitt and Wooden have perfected the art of knowing when and how to motivate
or criticize and discipline athletes, and this knowledge is imparted on others throtgktshe

The researcher is confident that the thorough analysis of the five textedasul
discernable categories of communication techniques significant to sutcesshing. These
proven coaches have much to offer other coaches in terms of solidifyingsgutccascers
through effective coaching communication and leadership behaviors. The discussien of thi
thesis is focused on a content analysis of autobiographical coaching books; howsver, it i
important to keep in mind that their actual behaviors were not observed. Therefoesuttee r
are more of a representation of successful coaches’ reflections on commuaracati
motivational strategies. Although not observational, the findings deservicsighi
consideration due to the combined achievements of the coaches. The reader is ehtmurage
analyze his or her own coaching communication styles and leadership belamaramize the
communication process with their athletes.

Some researchers feel a universal model for effective coaching wileraddequate, due
to the many variables when investigating coaching behaviors (Kahan, 1999; \&laed zl,
1988). However, this research simply suggests qualities of successfuhgptacpotentially
incorporate into one’s leadership style. In coaching, it is important to develop and hoog/gour
individual coaching style, not mimic another’s. Krzyzewski advises, “Any bloefarileadership

has to be used as a guide. It can only be structured so much. There has to be rooonfir pers
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creativity. And every leader has to put his own signature on his leadership 23606’ p. 231).
However, studying the philosophies of other successful coaches is recommendeebas af
clarifying one’s own coaching philosophy.
Limitations and Directions for Future Research

While this study provided valuable insight into how successful coaches comraunicat
with athletes, limitations exist. First, the research focused solely oivéhiedoks, all written by
coaches coaching basketball. While the method for selecting the books wasgacstrad
credible one, the books were similar. Nonetheless, they were identified fyrtleyed coaches
as being influential books for coaches to read. Second, this research was lingted-ttased
coaches, which might present an inadequacy in the research. Research into ingierdual s
coaches might introduce additional elements and communication behaviors. Rueadlsitd
from this study was analyzed by a single coder. Though the researchdegrawdetailed
description of the data analysis, reliability is an issue. Considering thenvuolved in this type
of research, multiple coders was not realistic. The bias brought to the helsgdéine researcher
as a coach herself is specific to the process. Qualitative reseaeshhesivily on researcher
holistic and personal process. As a qualitative researcher, the resestchined to pull back
from her own perspective to see data in as objective a way as possible.

For future researchers interested in coaching communication, consider haaang @f t
coders to provide a system of checks and balances. Communicative behaviorqare ofte
examined using self-report measures such as scales, inventories or quesipandisystematic
observation. Further research is suggested utilizing the latter sincesmifs are widely used

and present methodological and practical problems. Kahan (1999) proposes research into
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coaching behavior should utilize a broad range of multiple data collection protepsegide
“additional insight into coaching behavior, what it affects and is affecte(pby3). It might be
fortuitous to follow up systematic observation of coaches with in-depth interviees at
understanding the coach’s reasoning behind the communication behaviors observetdom addi
to other methodologies, one might also choose to expand to incorporate individual sports,
coaches coaching other sports and gender (men coaching men, women coaching women, men
coaching women). The emergence of scholarly interest in the coaching iorgass behaviors
may indicate a need for communication training for coaches to assist coaph@ading
athletes with the necessary social support and technical instruction. Theio@mation
techniques of coaches can impact the development of athletes, and the coachiograptobs
analyzed in this study only begin to outline the strategies coaches emghieyprocess of
successful coaching.

Conclusion

Effective coach leadership is one component of building productive and high performing
teams. Sports permeate our culture, and Pete Carril, Phil Jackson, Mikev&kiyZat
Summitt and John Wooden are seminal names in the history of sport’s culture. Thexaym
of the coach-athlete relationship complicates coaching communicationcreseaking the
study of the communication techniques of these coaches paramount to presersang afre
their methods. Scholarly research supports the detailed communication technéglieg the
coaches imhe Smart Take from the Stroi8acred Hoopd eading with the HeayReach for
the SummiandThey Call Me CoachThe lessons found within their pages assist coaches, and

others in leadership positions, create dynamic environments conducive to suéeadsfship.
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